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INTRODUCTION
The purpose of cognitive science is to trace the processes of perception, categorization and comprehension of the world [3, p.8]. The complexity of cognitivism consists in the following: thought processes are not data of the researcher in direct observation; linguists, structuring conceptual models in their intelligence, make conclusions that often remain hypothetical. Modern cognitive science focuses on problems that are associated with the systematization of information flow. The focus is on features of the process of knowledge, analysis and synthesis of received information [18, p.3]. Of particular interest are the processes of categorization, classification of the world, as well as systems that provide various types of activities with information.
In modern linguistics, the term "conceptual analysis" has spread relatively recently (primarily in the writings of  Y.Apresyan, N.Harutyunova, M.Johnson, V.Kononenko, O.Kubryakova, J.Lakoff, O.Selivanova, B.Uspensky), but today it is considered as one of the leading method of research in various humanities - cognition, philosophy, linguistics, gender science, cultural studies, the theory of intercultural communication, sociology, and psychology. According to O.Kubryakova, this is a "method of cognitive science, consisting in an attempt to combine the data of various sciences, to harmonize and to find meaning in their relations" [50, pp.35-36]. According to O. Selivanova, it is based on the methodology of rationalism and functionalism, general scientific procedures of formalization, idealization and modeling [66, pp.194-197].
Nowadays the notion “concept” is connected not only with the linguistics and language development, but with the philosophy, logic, cultural studies and different other aspects of our life. That makes it evident that the research within the means of linguistic representation of different concepts, the structure and national peculiarities of the concept’s content, modeling the conceptual and language picture of the world are definitely up-to-date areas of linguistic research. 
Often in literature, the fictional written word mimics or mirrors the non-fictional actions of the time. These reflections may be social, historical, biographical, or a combination of these. Through setting, characters, and story line, an author can recreate in linear form on paper some of the abstract concepts and ideas from the world s/he is living in. In the case of Emily Bronte, her novel Wuthering Heights very closely mirrors her own life and the lives of her family members.   Bronte's own life emerges on the pages of this novel through the setting, characters, and story line of Wuthering Heights.  
How could it possibly be? She wrote only one novel, writing by hand for hours at her kitchen table while also baking bread and ironing. She was a terrible speller, painfully shy and preferred animals to people. She shunned marriage, craved solitude and had no close relationships outside her immediate family.
Yet in 1846 at age 27, Emily Jane Brontë completed her dark literary classic, Wuthering Heights. It would be published the following year and eventually become one of the most cherished and popular books of all time.
To this day, Wuthering Heights remains one of the best-selling classic English novels. A recent UKTV Drama survey of 2,000 readers ranked it as the best love story ever written, beating out Pride and Prejudice, Romeo and Juliet, and Jane Eyre (written by Emily’s sister Charlotte). It also finished ahead of contemporary classics such as Gone with the Wind and The English Patient.
Is there anything we can learn from Emily Brontë on constructing a story that still resonates, disturbs and thrills readers nearly two centuries after she finally laid her pen to rest?
Emily never had a lover as far anyone knows, but she certainly had a profound gift for creating romantic tension. It is probable she did not set out to write a ‘romance.’ Her goal seems to have been to portray the complex, layered interpersonal relationships between her characters, particularly Heathcliffe and Catherine. They both end up dead and buried beside each other, even though they were married to other partners.
Some argue about whether plot or character development is the most important aspect of a novel. Emily Brontë certainly wove a dark, beguiling plot. However, it is her characters, their struggles, their depth and their flaws that elevate Wuthering Heights to a rarefied plain.
After its publication in 1847, critics did not know what to make of such a strange book. It was widely despised, but there was also grudging acknowledgement that its characters still burned within a reader’s mind even after the book was closed.
Therefore, the actuality of the work is motivated by the fact that it is a research within the new (cognitive) branch of linguistics, which analyzes the language means of rendering the structured representation of the world in the human’s mental activity. It is also presupposed by the interest towards the problems of cognitive modeling and peculiarities of the concept’s functioning in different discourses.
Scientific novelty of the paper consists the analysis of the concept of “Solitude” in the novel of E. Bronte “Wuthering Heights”, and the peculiarities of its functioning in channeling discourse.
The object of the analysis is concept “Solitude”. The subject of the analysis is the structural peculiarities of concept “Solitude” in terms of semantico-cognitive approach to linguistic units analysis.
The aim of the diploma essay is to single out the semantic content and work out of the structure of concept “Solitude” as well as to describe the peculiarities of its verbalization.
To fulfill the aim the following tasks are set:
· to reveal the essential characteristics and peculiarities of ratio between “concept” and “meaning”;
· to present the semantic content of the concept “Solitude” in the novel of E. Bronte “Wuthering Heights”;
· to present the structure of the concept “Solitude”.
Theoretical value of the research develops the theory of linguistic analysis of the units within such branches as: cognitive linguistics, linguo-conceptology, discourse study. 
Practical significance of the diploma paper is conditioned by the opportunity to use the research work in further development of academic processes in the course of  “Theory of  language”, linguo-cultural study, cross-cultural communication, socio-linguistics, in practice of teaching languages.
To achieve our aim we applied the following methods:
· method of contextual and conceptual analysis;
· method of lexico-semantic analysis;
· frame modeling.
The paper consists of an introduction, two chapters, conclusion and the list of references.
The first chapter provides the essential terms used in the research, gives the definition of cognitive linguistics and its methods, describes the main unit of cognitive linguistics (concept), singles out the main criteria of the concept. 
The second chapter describes the linguistic means of expressing concept “Solitude” in the novel of E. Bronte “Wuthering Heights”.
The conclusion summarizes the results of the research.







           Chapter I. COGNITIVE LINGUISTICS AND ITS METHODS
1.1. The Theoretical Position of Cognitive Linguistics
The referential approach to a language sign has dominated in linguistics throughout the 20th century. Interpretations of concept and meaning were introduced in accordance with the classical way of categorization, independently of human mind and linguistic usage.
The shift to cognitive and functional perspective of linguistic knowledge in the 70s of the 20th century shaped the linguistic science closer to human thinking and goals of communication. Linguistics became anthropocentrically oriented, psychologically grounded and aimed at discursive mechanisms interwoven with interlocutors’ understanding of the world. Concept in cognitive linguistics is defined as “an operative unit of consciousness” [10] corresponding to a particular sign, it refers to categorization and conceptualization in the on-going process of interaction.
Concept in Cognitive-communicative Terminology is presented as an unstable knowledge entity potentially reified in the new communicative situation. General and specialized knowledge evolving in professional discourse are biased with cognitive mechanisms and embodied cognition of an individual. The variability of concepts in specialized discourse is underlined by human intentions, type of discourse and contextual grounding.
A linguistic meaning and a concept are regarded to be the central issues in the language science. The efforts to treat them in every detail are associated with the desire to reveal their peculiar nature and to construe the existing body of content according to the intellectual movement in the history of linguistic thought.
Cognitive Linguistics is an approach to the analysis of natural language that originated in the late seventies and early eighties in the work of George Lakoff, Ron Langacker, and Len Talmy, and that focuses on language as an instrument for organizing, processing, and conveying information. Given this perspective, the analysis of the conceptual and experiential basis of linguistic categories is of primary importance within Cognitive Linguistics: the formal structures of language are studied not as if they were autonomous, but as reflections of general conceptual organization, categorization principles, processing mechanisms, and experiential and environmental influences.
Because Cognitive Linguistics sees language as embedded in the overall cognitive capacities of man, topics of special interest for Cognitive Linguistics include: the structural characteristics of natural language categorization (such as prototypicality, systematic polysemy, cognitive models, mental imagery, and metaphor); the functional principles of  linguistic organization (such as iconicity and naturalness); the conceptual relationship between syntax and semantics (as explored by Cognitive Grammar and Construction Grammar); the experiential and pragmatic background of  language-in-use; and the relationship between language and thought, including questions about relativism and conceptual universals.
Crucially, there is no single doctrine according to which these research topics are pursued by Cognitive Linguistics. In this sense, Cognitive Linguistics is a flexible framework rather than a single theory of language. In terms of category structure, we might say that Cognitive Linguistics itself, when viewed as a category, has a family resemblance structure: it constitutes a cluster of many partially overlapping approaches rather than a single well-defined theory.
The recognition that Cognitive Linguistics has not yet stabilized into a single theory should not prevent us from looking for fundamental common features and shared perspectives among the many forms of research that come together under the label of Cognitive Linguistics. An obvious question to start with relates to the “cognitive” aspect of Cognitive Linguistics: in what sense exactly is Cognitive Linguistics a cognitive approach to the study of language?
Against the background of the basic characteristics of the cognitive paradigm in cognitive psychology, the philosophy of science, and related disciplines, the viewpoint adopted by Cognitive Linguistics can be defined more precisely. Cognitive Linguistics is the study of language in its cognitive function, where cognitive refers to the crucial role of intermediate informational structures in our encounters with the world. Cognitive Linguistics is cognitive in the same way that cognitive psychology is: by assuming that our interaction with the world is mediated through informational structures in the mind. It is more specific than cognitive psychology, however, by focusing on natural language as a means for organizing, processing, and conveying that information. Language, then, is seen as a repository of world knowledge, a structured collection of meaningful categories that help us deal with new experiences and store information about old ones.
From this overall characterization, three fundamental characteristics of Cognitive Linguistics can be derived: the primacy of semantics in linguistic analysis, the encyclopedic nature of linguistic meaning, and the perspectival nature of linguistic meaning. The first characteristics merely states that the basic function of language involves meaning; the other two characteristics specify the nature of the semantic phenomena in question. The primacy of semantics in linguistic analysis follows in a straightforward fashion from the cognitive perspective itself: if the primary function of language is categorization, then meaning must be the primary linguistic phenomenon. 
The encyclopedic nature of linguistic meaning follows from the categorial function of language: if language is a system for the categorization of the world, there is no need to postulate a systemic or structural level of linguistic meaning that is different from the level where world knowledge is associated with linguistic forms. The perspectival nature of linguistic meaning implies that the world is not objectively reflected in the language: the categorization function of the language imposes a structure on the world rather than just mirroring objective reality. Specifically, language is a way of organizing knowledge that reflects the needs, interests, and experiences of individuals and cultures. 
The idea that linguistic meaning has a perspectivizing function is theoretically elaborated in the philosophical, epistemological position taken by Cognitive Linguistics. The experientialist position of Cognitive Linguistics vis-à-vis human knowledge emphasizes the view that human reason is determined by our organic embodiment and by our individual and collective experiences.
Cognitive  Linguistics  is  a  new  approach  to  the  study  of  language  which  views    linguistic knowledge  as  part  of  general  cognition  and thinking;  linguistic  behavior  is  not  separated from  other  general  cognitive  abilities  which  allow  mental  processes  of  reasoning,  memory, attention or learning, but understood as an integral part of it. It emerged in the late seventies and  early  eighties, especially  through  the  work  of  George  Lakoff,  one  of  the  founders  of  Generative   Semantics,   and   Ronald   Langacker,   also   an   ex-practitioner   of   Generative Linguistics.  As  a  consequence,  this  new  paradigm  could  be  seen  as  a  reaction  against  the dominant generative paradigm which pursues an autonomous view of language. 
Some of the main assumptions underlying the generative approaches to syntax and semantics are not in accordance with the experimental data in linguistics, psychology and other fields; the  “generative  commitment”  to  notational  formalism,  that  is  to  say  the  use  of  “formal grammars”  which  view  languages  as  systems  of  arbitrary  symbols  manipulated  by mathematical rules of the sort first characterized by Emil Post, is employed at the expense of descriptive adequacy and psychological realism. What G.Lakoff refers to as “non-finitary phenomena” [19, p.43], mental images, general cognitive processes, basic-level  categories,  prototype  phenomena,  the  use  of neural  foundations  for  linguistic  theory and so on, are not considered part of these grammars because they are not characterisable in this  notation.  It  is  from  this  dissatisfaction  with  the  dominant  model  that  Cognitive Linguistics was created.






1.2. The contents of concept
The  theory  and  description  of  concepts  must  separate  the  contents  and  the  structure  of  a  concept.  The  concept  structure includes the basic structural components of various cognitive natures which form the concept – the sensual image,  the  informational  and  interpretational  fields.  The  concept  structure  is  described  as  a  series  of  cognitive  attributes  which  belong  to  each  of  these  constituents  of  the  concept.  The  content  of  the  concept  is  formed  by  cognitive attributes which reflect individual properties of  the conceptualized object or phenomenon and is described as a combination of these attributes. The contents of the concept is structured and based on the field pattern – the  core  and  the  centre,  remote  and  extreme  peripheries.  Appurtenance  to  a  certain  content  zone  is  determined, primarily,  by  brightness  of  the  attributes  in  the  consciousness  of  the  respective concept  bearer.  Description  represents ranging of  the attributes from the core to the periphery from a much to a less clearer attribute.
The concept has a relatively orderly internal structure and represents the result of cognitive activity of the person and the society. It bears comprehensive encyclopedic information about the reflected object or phenomenon, about interpretation of such  information by public consciousness and about the attitude of the public  consciousness to a certain phenomenon or object. The concept may reflect the level of public perception of  a specific phenomenon or an  object,  but  belonging  exclusively  to  individual  consciousness,  being  a  certain  quintessence  of  individual  cognitive acts, the concept sometimes may not include such information.
In the 90s  of  the past century quite a few theories emerged. Along  with  “concept” [31],  they  provided  for  active  studies of “linguocultureme” [31], “mythologeme” [31], “logoepisteme” [31] and other similar phenomena. Often the concept was identified  as  the  representation  and  was  interpreted  as  “algebraic  expression  of  the  meaning” [38],  “culture  keyword” [38], “culture  cluster  in  human  consciousness” [38],  “a  bunch  of representations,  notions,  knowledge,  associations,  feelings  which accompany the word” [38], “the main culture cell in the human mental world” [45], “knowledge about the signified in all its links and relationships” [45]. A meaningful memory unit represents structured knowledge quanta of  the language sign meaning, named “the seed of the primary meaning” [46], “semantic embryo” or “notional gene” [46], “lexeme meaning invariant” [46],  “aggregate  complex  of  attributes  that  is  used  for  description  of  the  world  fragment  or  a  part  of  such  fragment” [46] etc.
As  we  can  see,  some  of  the  above  mentioned  terms  cannot  be  deemed  as appropriate, for  example,  “lexeme  meaning invariant”. This term provokes a few objections.  Firstly, which meaning is the concept (direct, metaphoric, metonymic etc.) and why the same form stands for several concepts?  Secondly, if the concept by definition includes all  knowledge  about  the  object,  why  is  it  invariant?  The  genetic  metaphors  like  “gene”  or  “embryo”  cannot  be  deemed appropriate either, because the concept may include quite a complete scientific knowledge about an object or a phenomenon. The term “culture keyword” transfers us from the world of concepts, i.e., ideas, to the world of language. It is obvious, that the concept becomes clear only through the language, but from our point of view, the concept  has  yet  mental  nature  and  is  actually  nonobservable.  Words,  word  expressions,  expanded  sentences  and  descriptions  act  as  means  of  objectivation  and  verbalization  of  concepts  in  case  of  communicative  necessity.  If  certain  concepts  are  communicatively  relevant  and  become  subjects  of  regular  public  discussion,  they  obtain  a  standard  language  unit  for  verbalization.  If  not,  then  they  remain  nonverbalized,  and  when  necessary, they  get  verbalized  by  descriptive  tools. The  complexity  of  the  concept  means  that  there  is a bilateral  link  between  the language and the consciousness, since the categories of consciousness are realized in language categories and are at the same time determined by them.
However, the concept is multidimensional, and this enables different approaches to the definition of  its essence and structure.  In  addition  to  the  notional  base,  it  includes the  social-mental-cultural  part,  subjective  associations,  emotions, assessments typical for a person. Lack of unity in understanding the term “concept” is linked with the lack of affinity of the methodological and theoretical orientations of the cognitive schools. On the whole, one can define four principal approaches to the cognitive paradigm essence: culturological, semantic, mental and sociobiological. Undoubtedly,  the  common  point  for  these  approaches  is  the  affirmation  of  the  undisputable  connection  of  the  language,  the  consciousness  and  the  social  environment (culture).  While  studying  the  concepts,  it  is  impossible  to  ignore the culturological factor, as well as the fact that one can get access to the contents of the concepts, mainly, via the language.
From the linguistic philosophy point of view the concept is the idea of the word, its eidos, the substantial inner form of the word which motivates all its uses [27, p.311]. It appears that this is not quite true, because, the eidos in its classical interpretation does not include, and rather  excludes  the  emotional  evaluation  and  connotative  components.  On  the  contrary,  they  are  widely  present  in  the concept, along with various subjective additions. The concept is neither equal to the idea of  the word, as seen by E.Rivelis [27], because  usually  the  word  semantics  is  much  narrower  than  the  content  of  the  concept.  In  terms  of  communication  the  concept  is  a  cognitive  model  which  determines  in  which  way  the  speaker  should  use  a  certain  language unit; in other words – it is a structured fragment of the language community's experience of perceiving its lifeworld that is symbolized by such language unit [32, p.43].
As is well known, the traditional viewpoint on the relations between some referent, designation and its concept was formulated by the German philosopher Gotlieb Frege and later developed in linguistics as a referential approach to a language sign. Such a description takes into account the conventional relationship between an object in reality, a symbol and its form in accordance with the semantic triangle schema relations. This framework presupposes an objective world, on the one hand, and human thinking, on the other, that is described as a system of logical relations between various notions (“ponyatiye”) in the Russian logico-philosophical tradition and concepts in the Western tradition. 
The concept is the basic phenomenon represented symbolically inside the mind of a human being and contrasted to a language unit (see Picture 1) [11]. The abstract character of the meaning and concept is defined as a set of features according to a classical principle of categorization.
[image: ]
Picture 1. The abstract character of the meaning and concept.

For example, the meaning of the word “cat” is intended by denotation and refers to “any cat” or “the class of cats” outside the particular context. This guiding principle can be illustrated by a set of features associated with the separate image. These features include the relatively fixed and stable descriptions of fur, paws, whiskers and tail as elements of our knowledge of the particular referent. 
The definition of the word in the dictionary as “a small domestic animal with soft fur kept as a pet and used for catching mice” also penetrates into the object function and anchors the word within the class of particular objects. Figure 1 depicts a bundle of semantic features also called semantic markers that are able to penetrate into our understanding of a cat as a unique entity belonging to a class of cats. It occurs that it is difficult or even impossible to adequately characterize some particular sense of a linguistic expression based on such features in a particular contextual environment. Moreover, this approach presupposes singleness in concept – word and word – thing correlations. And some scholars try to avoid the Saussurian belief that “an objective world” is independent of and regardless of human observation and experience.
A  large  portion  of  concepts  has  an  emotional,  expressive,  evaluative  halo.  Thus,  concepts  mean  linguistic  expression  of  concentration  of  sympathies  and  antipathies  that  causes  collision  of  thought,  i.e.,  emotional  and  connotative essences. To a certain extent, culture determines the concept, while the concept is a mental projection of the  culture  elements.  On  the  other  hand,  adapting  to  the  environment,  the  subject  that  operates  linguistic representations can provide different descriptions of  the same phenomenon depending on his/her experience, as well as on different conditions and opportunities of  interaction with the environment. Over time, thanks to the influence of a series of factors of the ever changing environment and the experience of interaction with the latter, the person’s conceptual system undergoes modifications, updating the new areas of concepts.













1.3. “Concept” in Modern Linguistics
Man’s knowledge about surrounding reality and a way which he classifies the world, are expressed in his language; on the other hand, language is that only means by which we can get into the sphere of mentality hidden from us, because it defines a way of partitioning of the world in this or that culture. The language research approaches with the cognition research (the procedures connected with acquisition, storage, transfer and development of knowledge).
Language reflects knowledge processes, acting as the main means of expression of thought. Language starts being perceived as a way on which it is possible to get into ideas of people of the world. In the center of attention of modern researchers there is a problem of interaction of the person, language and culture. The way of conceptualization of the reality which has peculiar national and universal features is inherent in each language.
The conceptual picture of the world represents the full base of knowledge about the world (prescientific and scientific), saved up for all history of existence of the nation which speaks the language. The conceptual picture of the world doesn't coincide with the language. The first is difficult on the structure; its distinctive quality is the multilevelness. And if in a language there are archaization and desemantization processes, in a conceptual picture of the world accumulate everything that was once learned, called and mastered. The first level in it is the archaic knowledge, relic (prescientific) forms; it’s the knowledge of the preliterate period. Further there is a level of the knowledge which is partially fixed in any texts. The following levels are the knowledge of different sciences, both systematized, and unsystematized. Language "remembered" and kept this knowledge in the signs and categories (for example, category of the live world in the Russian conceptual picture treat not only animals (the live!) and the person, but also plants which live and die; this category is connected with category of an ensouled – non-ensouled).
The conceptual system is a set of all concepts entering into mental fund of language, the relations which were in different types among themselves. They are realized in the form of reprezentant – the language signs. It is possible to call conceptual system a mental framework of a language picture of the world. Conceptual system is a difficult education: it is formed by conceptual subsystems, such, for example, as concepts of the heavenly world (the sun, stars, the moon, a comet, a planet, the sky, etc.), landscape concepts (an earth, a sea, a river, a meadow, a wood, a taiga, an ocean, a lake, etc.), zooconcepts (a bird, an animal, a predator, a butterfly, a ladybug, a dragonfly, etc.) anthropoconcepts (a master, a governor, a citizen, a soldier, a traveler, a musician, a teacher and others), socioconcepts (political concepts, ideological concepts, interpersonal concepts, religious concepts, ethical concepts), etc. Each person has the mythology, the way in prescientific knowledge of the world, i.e. the culture. This knowledge is displayed on conceptual system too.
The conceptual system of language keeps everything learned by people. In language the picture of the world, that is peculiar to certain people, fixes. The picture of the world is mobile, floatingly, it develops and supplements with the new data caused by movement of human thought, directed to the knowledge.
The development of  humanitarian knowledge puts forward a dilemma to work out a new term which would adequately indicate the content of the linguistic sign, which would remove the functional limitations of  traditional sense and meaning, and which would organically merge logical-psychological and linguistic categories. Any science possesses the concepts that on the one hand, do not have a clear, precise and universally accepted definition; on the other hand the term is “approximately” clear to all professionals in this field of research. 
Otherwise stated, this is due to the fact that each researcher provides his/her understanding of the ultimate elements on the basis of which the theory is developed, however, a number of terms introduced by individual experts, for some time becomes very popular, and the frequency of use creates a certain “visibility” of clarity and transparency of their meaning. 
The increasing demand of the unit gave the emergence to a number of competing nominative units. However, this unit has neither one generalized definition, nor a single term, at least in some countries. In the Russian science, for instance, the term “concept” is not monosemantic and the competition of the terms, such as “concept” [51] “linguoculturema” [51], “mythologema” [51], “logoepisteme” [51] continues since the early 90’s. However, during the recent years it becomes apparent that the term “concept” according to its frequency of use is much ahead of all other coinages. The notion of “concept” has been borrowed by linguists from mathematical logic. 
The meaning of “concept” is explored in cognitive science, metaphysics, and philosophy of  mind. The term “concept” is traced back to Aristotle’s “The classical theory of  concepts” definition of  terms [1]. The next scholar worth mentioning is a language philosopher Gottlob Frege. In 1892 he defined distinction between the concept and object in the language philosophy. According to G.Frege, any sentence that expresses a singular thought consists of  an expression that signifies an Object (it can be a proper name or a general term with the definite article) together with a predicate that signifies a Concept. 
This term is employed actively by the cognitive linguistics in its categorical apparatus as a missing cognitive “link” in the content of which the associative-figurative evaluations and understandings are included in addition to that notion. 
Thus, “concept” in linguistics is both an old and a new term. The word “conceptus” is a Latin  medieval  formation,  derived  from  the  verb  “concipere  –  concapere”  which means “conceive”. In  classical  Latin  the  word “conceptus” had  the  meaning  “pond”, “inflammation”,  “impregnation”  and  “germ” [63].  The  word  “concept”  together  with  its derivatives  entered  all  the  Romanic  and  Germanic  languages  (French concept  - concevoir,  Italian concetto  -  concepire,  Spanish concepto  -  concebir,  Portuguese  conceito - conceber, English concept - conceive). 
Like  most  new  scientific  notions,  “concept”  was  introduced  with  a  certain  degree  of  pathos and sometimes through a cognitive metaphor: it was called “a multi-dimensional cluster  of  sense” [4],  “a  semantic  slice  of  life”  [4], “a  gene  of  culture”  [31], “a certain potency of meaning” [52], “a unit of memory” [6], “a  quantum of  knowledge” [4],   “a   germ   of   mental   operations”  [52] and   even   “a   misty   something” [37].  Today, the  term  “concept”  is  widely  used  in various  fields of  linguistics.  It  has  entered  into  the  notional  system  of  cognitive,  semantic,  and  cultural linguistics [6].
The study of the concept in modern linguistics is of the paramount importance. However, any attempt to comprehend the nature of the concept is associated with a number of  the most diverse points of  view. The intensive research of it in the field of cognitive linguistics has demonstrated a great disparity in the understanding of the term “concept”. Discrepancies cause ambiguity and   terminological confusion. 
Thus the term “concept” is an umbrella term for several scientific directions: first of all for cognitive psychology and cognitive linguistics, dealing with thinking and cognition, storing and transforming information, as well as for cultural linguistics, which is still defining and refining the boundaries of the theory formed by the postulates and basic categories. We can assume that as in mathematics, the concept in cognitive science is the basic axiomatic category which is undetectable, intuitively understanding; the hyperonym of the notion, ideas, frame, script, gestalt etc. [51].
The content of the concept is divided into linguistic meaning and cultural sense. That is why it is often called a unit of knowledge, an abstract idea or a mental symbol.
Concepts as elements of consciousness are quite independent in the language. According to V.Evans, concepts are intermediaries between the words and extra linguistic reality [11]. Only those phenomena of the reality can become a concept, that are relevant to and valuable for a particular culture, which has a large number of  linguistic units to commit themselves in that culture, which are the subject for proverbs and sayings, poetry and prose. They are a kind of symbols or emblems, specifically pointing to the text, situation or knowledge that created them [56].
At present stage of  linguistics, several approaches to the concept understanding can be identified. Researchers of different countries treat the concept as a linguistic-cognitive/psycholinguistic/linguistic-cultural/cultural/ or linguistic phenomenon.  Each approach,  on  the  grounds  of  certain  features,  highlights  the  specific  margin  of  the concept. There are two approaches that are based on the role of language, shaping the concept and showing the bonds between language and culture.
The first approach considers the concept as a cultural phenomenon.  “Concepts are self-organizing, integrative, functional systemic, multidimensional, idealized formations based on the notional (pseudo or pre-notional) basis and which are fixed to the meaning of a sign: the scientific term or word (phrase) of everyday language, or more complex lexico-grammatical and semantic structures, or non-verbal subjective image, or action” [52].
A.Vierzbicka states that the  “concept” is  an object from the  “ideal” world which has the  name  and  reflects  the  people’s  cultural  understanding  of  real  world [35].  Concept  describes  typical  situations  of  culture  and  is  the  subject  of  cultural science studies.
The notion  of  “concept”  corresponds  to  those  senses,  which  a  man  operates  in  the process  of  thinking  and  the  senses  which  reflect  the  content  of  experience  and knowledge,  the  content  of  results  of  all  human  activities  and  the  learning  processes  of  the world in the form of some “quanta” of knowledge. A concept is a kind of algebraic expression of meaning, which a man operates in his written speech [51].
According to the linguistic-cognitive understanding the relation of the concept is related with verbal means of expression.  Language does not form concepts, but serves as the means of the exchange of them and for the discussion in the process of communication. Concepts exist in the real mentality of an individual, thus, to communicate they have to be verbalized, that is, to be expressed by language means. In the language the concept can be verbalized both by individual words and phrases and by sentences and the entire texts, which determines the concept itself. The choice of the verbal form depends on the personal meaning, mental representation and the internal lexicon of the speaker, which are interconnected.
The scholars consider the concept as a multidimensional mental unit where the evaluative element predominates. The concept groups around some “strong” point of consciousness, from which associative vectors diverge.  Most relevant associations to native speakers constitute the core of the concept, the less significant -  the periphery. According to them, the concept has not any clear boundaries, while receding from the nucleus the associations are gradually fading. A nucleus language or speech unit is called the concept. Concept manifests itself in the mind with the help of language units. The entrances to the concept may belong to different levels of language.  To appeal to one and the same concept lexemes, idioms, collocations, and sentences, and texts can be used.

















1.4. The Innate and Acquired Nature of the Conceptual System.
Nowadays  there  exist  several  theories  of  concepts  genesis,  which  can  be  reduced  to  two  principal  ones  – the theory  of  innate  conceptual  system  and  the  theory  of  its  gradual  acquisition  by  the  person.The  innateness  theory  was  proposed  by  Plato  and  later  developed  in  Kant’s  philosophy.  This  theory  has  wide  support  in  the  modern  linguistics. Following Leibnitz and Fodor, many modern researchers stick to a similar point of view: a person is born with the conceptual system that is either complete or capable of auto-development.
G.Leibnitz  thought  that  in  the  brain  of  every  born  person  there  was  a  definite  set  of  innate  elementary  ideas,  which were latent from the beginning and then got activated and developed, as theperson was gaining experience. These innate ideas are so transparent, that no explanation can make them clearer to us; on the contrary, we use these primitive ideas or senses to explain our experience. Leibnitz called these elementary senses «the alphabet of human thoughts»  (Leibnitz,  1983:  430].  All  complex  thoughts  or  senses  are  results  of  various  combinations  of  the  simple  ones, similar to words and sentences which we can write thanks to different combinations of alphabetic letters. The codification of complex senses in individual words may be different for different languages, because each of them may choose its unique word to denote the given combination of simple ideas. But according to  Leibnitz, the proper «simple ideas», which represent the foundation of human speech and human thought, are the same for all people on Earth.
Leibnitz viewed the task of finding «notional atoms» as a difficult one that required a lot of time, but anyway, it was  solvable.  Its  solution  provided  for  trials  and  errors,  i.e.,  lengthy  and  systematic  search  of  interpretations  of  as  many words as possible, in order to build a large and diverse empirical base and to identify the notions which would be the building materials for interpretation of all those words. That searchwas based on the requirement according to which the multitude of simple ideas must include only those “bricks” which are really necessary for construction of  complex  ideas.  Everything  that  can  be  interpreted  is  conceptually  more  complex  and  must  be  interpreted;  everything that cannot be interpreted (without the logical circle and not on the way from the simple to the complex or from the bright to the shaded), must not be interpreted. There is no other way to search the real alphabet of human thoughts.
Thetheory of innate conceptual system and linguistic abilities is usually associated with the idealistic branch of analytical philosophy, but its supporters may also stand on pure materialistic grounds. It is sobecause they consider innateness as a result of a special biological code shaped through evolution, and the bioprogram of a person includes the ability to create concepts (think) and speak. A variant of this theory is the experiential realism hypothesis which states that a person is born with a certain ability to abstraction (Lakoff, 1990). However, the authors realize that there are no purely innate notions.
Considering the theory of gradual acquisition of the conceptual system by a person, we can mention the concept by  Piaget  which  says  that  the  conceptual  system  develops gradually. This occurs simultaneously with  the  general  psychophysiological  development of a child (Piaget, 1983). From this point of view, child’s staged cognitive  development occurs somewhat faster than linguistic development, i.e., understanding of the word precedes its usage.
Although at first sight, two theories about the nature of concepts seem quite contrary. Their detailed review proves that they have many common points: both stress unconsciousness of mental processes, both believe that the world structure, as perceived by a person, largely depends of internal mental constructs of high abstraction degree. We can say that the differences between these positions are not absolute, but relative, because representatives of the two schools recognize importance of the certain degree of innateness of the conceptual system and do not deny its ability to develop.
The  concept  can  be  of  various  type  and  different  complexity,  ithas  a  soft  probabilistic  structure,  its  boundaries  are  indefinite  and  mobile.  As  an  image,  but  not  as  a  language  structure,  the  concept can be equal to subjective perception of the reality in a certain time period, however, it hypothetically has the core, the main and the peripheral areas. The substantive forms of the concept are the image, the notion and the symbol;  their  development  is  unbalanced,  but  they  are  also  perceived  differently  in  the  reflection  about  the  phenomenon(the  word).The core part that is common for bearers of the specific language and culture ensures the communication processes(the core contains prototypic layers, which have the most sensual and visual concreteness, and primary, brightest images).



















CHAPTER II. Emily Bronte and the concept of “Solitude” in her life and novels.
2.1.	Emily Bronte – brief biography.
Emily Brontë was one of three English sisters who had books published in the mid-1800s. Her only major work, Wuthering Heights, is considered one of the greatest novels in the history of literature.
Emily Brontë was born in Thornton in Yorkshire, England, on August 20, 1818, the daughter of Patrick and Maria Branwell Brontë. Her father had been a schoolteacher and tutor before becoming an Anglican minister. She grew up in Haworth in the bleak West Riding area of Yorkshire. Except for an unhappy year at a religious school (described by her sister Charlotte as the Lowood Institution in Jane Eyre), Emily's education was provided at home by her father, who let his children read freely and treated them as intellectual equals. The early death of their mother and two older sisters drew the remaining children close together.
Living in an isolated village, separated socially and intellectually from the local people, the Brontë sisters (Charlotte, Emily, and Anne) and their brother Patrick Branwell spent the majority of their time in made-up worlds. They described these imaginary worlds in poems and tales and in "magazines" written in miniature script on tiny pieces of paper. As the children grew older, their personalities changed. 
Emily and Anne created the realm of Gondal. Located somewhere in the north, it was, like West Riding, a land of wild moors (open, grassy areas unsuitable for farming). Unlike Charlotte and Patrick's dream world called Angria, Gondal's laws reflected those of the real world. However, this did not mean that Emily found it any easier than her sister to live happily as a governess or schoolteacher, which seemed to be their only options for the future.
When, at the age of seventeen, Emily attempted formal schooling for the second time, she suffered a breakdown after three months. She began a teaching position the following year but had to give that up as well. In 1842 she accompanied her sister Charlotte to Brussels, Belgium, for a year to study languages. During this time she impressed the professor as having a finer, more powerful mind than her sister. In October of that year, however, the death of an aunt brought the sisters back home to Haworth. Emily would spend the rest of her life there.
Emily Brontë did not mind the isolation of Haworth, as being outdoors in the moors gave her a feeling of freedom. Here she experienced the world in terms of forces of nature that cannot be considered good or evil. She believed in the presence of supernatural powers (such as ghosts or spirits) and began to express her feelings in poems such as "To Imagination," "The Prisoner," "The Visionary," "The Old Stoic," and "No Coward Soul."
After Emily Brontë and her sisters discovered that they had all been writing poetry, the three of them put together a collection of poems written under pseudonyms (fake names) that was published in 1846. It did not attract any attention. The sisters then decided to each write a novel and submit all three jointly to publishers. Emily's Wuthering Heights was published in 1847. Set in the moors, it is a story of love and revenge involving a character named Heathcliff, who was abandoned by his parents as an infant, and his effect on two neighboring families. Critical reaction was negative, at least partly due to the many errors in the first printing. Later Wuthering Heights came to be considered one of the great novels of all time.
Emily Brontë died of tuberculosis at Haworth on December 19, 1848. Refusing all medical attention, she struggled to perform her household tasks until the end.







2.2. Publication of “Wuthering Heights” and its contemporary critical reception.
The publication history of and critical response to Wuthering Heights are intertwined with those of Charlotte's Jane Eyre and Anne's Agnes Grey. Wutheirng Heights and Agnes Grey were accepted for publication before Charlotte had finished writing Jane Eyre. However, their publisher delayed bringing their novels out, with the result that Jane Eyre was published first. It became a best seller. In an effort to cash in on the success of Jane Eyre, he implied that Wuthering Heights and Agnes Grey were written by "the author of Jane Eyre"– to the distress of all three sisters. The pseudonyms they had adopted unintentionally contributed to his deception.
Wanting their works to be judged for their literary merit and not on their authors' sex, Anne, Charlotte, and Emily published their novels under names which which sounded masculine, Acton, Currer, and Ellis Bell. Preserving their male identities was so important to the Brontë sisters that Charlotte maintained that identity even in writing to her publishers; for instance she described the Bells' beliefs as "gentlemanlike..." and consistently referred to her sisters as "he." In addition, Emily had an intense sense of privacy that made hiding her identity especially important to her. In order to prove to Charlotte's publishers that Acton, Currer, and Ellis Bell were not one person, Charlotte and Anne met with them in London; during the interview, Charlotte inadvertently revealed that they were three sisters. Her admission enraged Emily.
Public debate about whether the Bells were one, two, or three persons and whether they were male or female continued until 1850, when Charlotte's "Biographical Notice" to a new edition of Wuthering Heights and Agnes Grey publically identified Anne and Emily as Acton and Ellis Bell, respectively. Before and after Charlotte's biographical essay, reviewers of Wuthering Heights consistently compared it to Jane Eyre, generally to its detriment. One reviewer believed that Jane Eyre helped "to ensure a favorable reception" for her sisters' novels (Atlas, January 1848).
In 1850, Charlotte edited her sisters' poems and novels; in a "Preface" and "Biographical Notice," she provided biographical details about her sisters and herself, characterized the novels and her sisters, and defended both. A second round of reviews appeared in response to this reissuing of Emily's and Anne's novels and to Charlotte's introduction. In general, reviewers were moved by pity at the early deaths of Emily and Anne, as well as at the general hardship of the Brontë sisters' lives, and were amazed at the discrepancy between their uneventful lives and the violence and passion portrayed in their novels. They also had a greater sense of Emily's achievement, which were increasingly compared to Shakespeare's.
However, Charlotte overemphasized the negativity of the original reviews of Wutheirng Heights when she charged that the original reviewers had not appreciated Wuthering Heights. In reality, its power and its author's ability had originally been acknowledged, along with censure for its violence, brutality, and "coarseness." (Click here for illustrative excerpts from the reviews). Charlotte's biased view that reviews had been overhwlemingly negative became "fact" in literary history and biography and continues to be repeated.
Perhaps more significant than her misperception were the characterizations which Charlotte promulgated about her sister and which are still being repeated. First, Charlotte presented her sister as "a child and nursling of the moors" through whom nature spoke; this explained the novel's being "moorish, and wild, and knotty as a root of heath." Next Charlotte metamorphosed Emily into an accurate transcriber of the Yorkshire life and inhabitants. Then Charlotte transformed Emily, in turn, (1) into a Christian allegorist, with Heathliff representing the sinner; (2) into the passive receptor of the creative gift; and, finally, (3) into the visionary artist. It did not matter to Charlotte that some of her characterizations of Emily were contradictory: Thus, Emily was driven by a creative gift which "at times strangely wills and works for itself," so that she was unaware of what she had created, and she was a controlled sculptor who saw how she could mold a granite block into "the vision of his meditations." She rarely spoke with the local people, and she knew them intimately, "knew their ways, their language, their family histories."  Charlotte claimed that Emily was impervious to the influence of others and could grow only through time and experience by following the dictates of her own nature. In one form or another, all these characterizations continue to appear in critical discussions of Emily Brontë and her novel.

























2.3. Remoteness and Loneliness in Wuthering Heights by Emily Bronte.
Emily Bronte loved nature and spent most of her childhood on the remote Yorkshire Moors near her home in Haworth. Emily found that the Moors were a place of peace and sanctuary where she could retreat to relax and follow one of her most favourite past times, which was writing. However, she knew that in a matter of seconds the Moors could change into a wild and savage wilderness.
Emily chose this ever-changing setting for her only novel "Wuthering Heights". "Wuthering Heights" tells the tale of two families living in and around the bleak Yorkshire Moors near a small village, very similar to Haworth, called Gimmerton. This setting mirrors the personalities of the savage and brutal characters. These characters live in a remote and weather ravaged working farmhouse called Wuthering Heights. Wuthering Heights acquired its name due to the, "atmospheric tumult to which its station is exposed in stormy weather".
The inhabitants of Wuthering Heights need to be tough to survive and only those characters born in Wuthering Heights are able to survive within it. When Hindley returns from University with his wife Frances she dies rather quickly as she cannot survive the savage weather conditions. We do not expect Hindley to die but as he has been away from Wuthering Heights for so long, he also cannot survive. However, there are other reasons for his death. When Heathcliff returns from his absence, he stays with Hindley, and gets his long awaited revenge by slowly luring Hindley into gambling and alcoholism. This is the main cause of his death. If Wuthering Heights were not set in such an isolated place, Heathcliff would not have been able to torture and eventually destroy Hindley.
Alternatively, the more refined characters live in a secluded manor house in the valley called Thrushcross Grange. These changes in location throughout the novel represent the shifting fortunes of the characters:  “it was beautiful - a splendid place carpeted with crimson and crimson-covered chairs”.
The interior of Thrushcross Grange represents the superficial and sometimes foolish personalities of its inhabitants: “… they had nearly pulled in two between them. The idiots! That was their pleasure! To quarrel who should hold a heap of warm hair … We laughed outright at the petted things”.
In this quote, Heathcliff is describing his scorn at the petty argument between Edgar and Isabella Linton that he and Catherine had watched through the window of Thrushcross Grange before the Lintons had caught them. He is obviously disgusted at their foolish behaviour and cannot understand why they would want to quarrel when they have the best of everything. The interior is also an indication of the high social status of the inhabitants. Perhaps Emily chose to write about opposite families at opposite ends of the social scale, as social status was very important when she was alive. Emily would have been very accustomed to the ways of the working class and the much talked about upper class. Without the remote setting of the Moors "Wuthering Heights" would not have been as believable and realistic. If it were set in London or another large city, it would have been impossible for Heathcliff to imprison Cathy and Nelly. The lonely setting of Wuthering Heights influences both the inhabitants' physical and emotional state. It creates wild and uncultured people who are of great contrast to those living in the more secluded and cultured manor house; Thrushcross Grange. The unpredictable characters from the novel are exciting and interesting to read about, and without them "Wuthering Heights" would not be such a success.
Emily preferred to write about things that she loved and knew well. One of these things was nature. Emily spent most of her childhood on the Moors and thus felt at one with nature. If Emily had not grown up surrounded by nature she would not have been able to write about it so enthusiastically and with so much passion. Her knowledge of nature and her home surroundings give "Wuthering Heights" an original aspect that the inhabitants of the city could not relate to or understand.
Throughout "Wuthering Heights" Emily uses pathetic phalasy to portray the emotions of the characters. When the characters are feeling angry, upset or betrayed the weather is a metaphor for the way they are feeling. When Heathcliff overhears Catherine tell Nelly that it would degrade her to marry him, he leaves Wuthering Heights in despair: "It would degrade me to marry Heathcliff, now; so he shall never know how I love him".
That night there is a violent storm and a tree is split in two. If "Wuthering Heights" were not set in a remote setting, Emily would not have been able to use pathetic palsy to such an exaggerated and atmospheric effect: "There was a violent wind, as well as thunder, and either one or the other split a tree off at the corner of the building".
The splitting of the tree represents the splitting of Catherine and Heathcliff. Throughout "Wuthering Heights" there are references to storm and stillness. When the characters are at peace the weather is still yet when the characters are annoyed there is a storm. The storm represents the build up of mixed emotions being released. Without these constant references to nature, we may be inclined to forget the remote setting of the novel. Perhaps Emily uses the weather as a metaphor as it is an element of nature and nature is very sensitive to change. Some flowers only open when they know that the weather is changing from being overcast and bleak to bright and sunny.
In "Wuthering Heights" Catherine loves both Edgar and Heathcliff but in different ways. Her love for Edgar is described as: "like the foliage in the woods".
Her love for Heathcliff is described as: "the external rocks beneath".
Catherine's love for Edgar is not very strong as leaves on trees are not very strong. However, foliage is very beautiful and rocks are not. Catherine's love for Heathcliff is everlasting and will never change. In these quotes, Emily uses nature to show contrast. Nature provides an important contrast when describing these relationships as it is about balance. A flower cannot grow with only water. It needs a balance of both water and sunlight. Neither of these relationships worked, as there was no balance. Catherine's relationship with Heathcliff is about excess and did not work, as their love for each other was obsessive:
"Nelly, I am Heathcliff - he’s always, always in my mind - not as a pleasure, any more than I am always a pleasure to myself - but, as my own being"
Catherine is telling Nelly not to talk about her separation with Heathcliff, which will be inevitable when she is married to Edgar. She cannot bear the thought of being without Heathcliff, as she is obviously obsessed with him. Their love for one another is immense and everlasting.
In contrast, Catherine's relationship with Edgar had no spark and was based on infatuation rather than love. Whatever love there was, was one sided. However, towards the end of the novel Catherine's daughter Cathy has a successful relationship with Heathcliff's nephew Hareton. This relationship can only happen when both Catherine and Heathcliff are dead and together as Wuthering Heights is at peace. While Heathcliff was alive, Wuthering Heights transformed from a loving yet working farmhouse into a prison. It changed as the characters changed. When a flower is growing under a tree, it cannot blossom. Heathcliff was acting like the tree and Wuthering Heights was the flower. When Heathcliff is dead, Wuthering Heights gradually returns to its original state.
"That is an improvement! I thought. And I noticed another, by the aid of my nostrils; a fragrance of stocks and wall flowers, wafted on the air, from amongst the homely fruit trees."
Before Mr Lockwood knows that Heathcliff is dead, he notices a difference in the Heights. It appears more welcoming and homely, when Mr and Mrs Earnshaw owned Wuthering Heights, it was a family home, and now that Heathcliff is dead, it has returned to what it once was. This setting allows Cathy and Hareton to fall in love and ends the novel with the positive chance of a successful relationship. Cathy and Hareton’s relationship works as it is balanced. They both love each other and can relate to of each other as each has a similar personality yet are complete opposites in their manner. Cathy has a part of the wildness of Wuthering Heights in her and Hareton has a part of refinement from Thrushcross Grange in him. This balance of refinement and wildness works whereas too much refinement or too much wildness does not work.
When Emily was alive, the Moors were believed to be haunted. Emily uses this local knowledge in "Wuthering Heights" by allowing Catherine to live on as a ghost. Catherine's ghost haunts Mr Lockwood while he is staying the night at Wuthering Heights: "and stretching an arm out to seize the importunate branch: instead of which, my fingers closed on the fingers of a little, ice-cold hand!".
As the Moors were the only place that Catherine and Heathcliff could be together in life and eventually in death the ghost of Catherine haunts the Moors and demands to let into Wuthering Heights. The Moors were the only place on earth that Catherine was happy and they were in the place where Emily felt the happiest. Could the presence of the dead on the moors be the reason for Emily's love of nature? I believe that Emily loved the Moors because she felt that she could connect with her dead family. The frequent deaths in her life may have left her with a feeling of loneliness and despair, as death is the most powerful dividing force between loved ones. The person left behind after death represents the remoteness of Wuthering Heights. They are alone. Emily not only shows her feelings towards death in "Wuthering Heights" but also in one of her poems called, "Remembrance": "Have I forgot, my only Love, to love thee, Severed at last by Time's all-severing wave?".
This poem is centred on death and how it separates loved ones. The remote and lonely setting of the moors is ideal for folk stories about ghosts and unusual occurrences. Without it, the ghost of Catherine would not have been able to haunt Heathcliff and thus would not have been able to drive him mad. Catherine’s ghost drives Heathcliff to desperate measures and he smashes the side of her coffin. This enables him to be next to her in death.
"as certainly as you perceive the approach to some substantial body in the dark, though it cannot be discerned, so certainly I felt that Cathy was there, not under me, but on the earth … it remained while I re-filled the grave, … "
When Heathcliff is filling the grave, he thinks that he has released Catherine’s soul onto the earth and that he can feel her presence. This makes him feel at ease and he is as happy as when she was alive when he is walking back to the Heights. However this happiness does not last, as her ghost does not stay with him until his death. Catherine's ghost gives "Wuthering Heights" a very mysterious and dark atmosphere and adds to the gothic elements of "Wuthering Heights".
"Wuthering Heights" contains many elements of the gothic novel. It has an atmosphere of mystery and suspense, which is enhanced by the unknown; this unknown could be Heathcliff's unknown parentage. Also many of the characters have strange dreams, which could be classed as omens, portents or visions. Mr Lockwood has two strange dreams linked with supernatural events when he stays at the Heights for one night. These dreams lead him to believe that Wuthering Heights is haunted. This is a very common gothic element found in most gothic novels. There are also many other gothic elements, which I am sure anyone that reads the novel will notice. However, the most important in this case is the remote and lonely setting, which is the Moors.
Without the remote and lonely setting in "Wuthering Heights», many of the most important elements of the novel would not be there. Even without one of it’s most important elements such as imagery the novel would become unbalanced and would not have been as successful with Victorian audiences. "Wuthering Heights" would be neither realistic nor interesting and would not have the excitement that it is famous for without it‘s setting. It would become boring and average and would not have made such an impact with its new ideas and scandals such as Catherine falling in love with her adoptive brother Heathcliff. However perhaps with a less savage and remote setting the characters would have been happier and most importantly the tragic yet futile love of Catherine and Heathcliff could have continued not only in their deaths but also in their lives.




2.4. Concept of “solitude” in the novel "Wuthering Heights" and in the creations of Emily Bronte in general.
English writer Emily Bronte (1818-1848) is remembered primarily for her only novel, Wuthering Heights, and her sibling Charlotte Bronte, author of Jane Eyre. But Emily clearly stands as a unique writer in her singularly evocative poetry. One compiler has assembled representative poems under the apt title of "Poems of Solitude," and solitude is indeed Emily Bronte's outstanding theme as a thinker and artist. She is preeminently a poet of self-conscious expression, of an interior life focused on observation, imagination and introspection. And Emily's life was that of a representative solitary.
Among the elements in Emily Bronte's life that shaped her solitude must be counted:
· the death of her mother when Emily was age two;
· the death from typhoid of her two older sisters Maria and Elizabeth when Emily was six;
· her upbringing on the bleak and desolate moors of Yorkshire;
· her independent learning and intense intellectual and creative interests without formal schooling or socialization;
· the benevolent toleration of her father, a village clergyman of modest social and monetary means who encouraged the independent thinking of his children.
Emily Brontë is often remembered for her extreme reserve and was clearly an atypical woman for her time. Although she was a figure who struggled within the conventional social fabric, rarely does empathy find a place in writings about her. This paper revisits some of the popular and dominant conceptions of Emily’s reserve and seeks to find a more productive — even compassionate — way of understanding her preference for solitude. Emily’s writings — especially her poems, provide such an opportunity to do so. While recognizing the negative and undoubtedly painful expressions of emotion in Emily’s oeuvre, the analysis argues that more positive insights into Emily’s desire for solitude can equally be found in her writing. Accordingly, drawing on queer theoretical sources, the paper posits a revised reading of this “difficult” Brontë that seeks to open alternative possibilities for understanding Emily’s introverted nature.
Early in youth, Emily developed her imagination around the influence of her natural setting as a keen observer of sky, animals, plants, rocks, soil, and water, but also around romantic contrivances of fictional worlds influenced by her reading. Her world of Gondal, developed with her older sister Charlotte and younger sister Anne, was a far-away land peopled with medieval-like and romantic-era characters: kings and consorts, princes and princesses, generals and rebels, implacable foes, irreconcilable traitors, and flawed lovers. Their land and seascapes were filled with castles, cathedrals, dungeons, warships and forest battles.
Though all three sisters and even brother Branwell partook of these childhood pastimes, Emily preserved, extended and matured these scenarios into adulthood. About half of her poetry she labeled Gondal poems.
The Gondal poems clearly overlap with her own sensibilities. She explores emotions and settings through the increasingly more complex characters who become personal masks for her own engagement with society and human behavior. No mere projection of an isolated life, the Gondal poems stand on their own as a vivid commentary on the world and human nature.
Among intellectual resources during Emily's day were the rising romantic voices like Lord Byron to complement her knowledge of folklore and local color. Byron's style and heroic sentiments, his "metaphysical rebelliousness," as one Bronte observer puts it, were an early influence to complement the nostalgic and non-intellectual Walter Scott.
Emily captured the theme of romanticism despite her physical and cultural isolation. Her father was an avid reader who regularly borrowed books from colleagues and brought them home -- not merely clerical tracts but the latest in literature, politics, art, and culture. Patrick Bronte subscribed to Blackwood's and other magazines of higher culture of the time and read them aloud with his children. He indulged Emily's refusal to teach Sunday school or even to attend Sunday services. He was proud of his daughters' intellectual achievements and the closeness of his family, even to the exclusion of outsiders.
Commentator Gérin summarizes Emily's youth and character: 
“In the solitude of the moors, and of the tiny room, in long uninterrupted communings with herself, she formed a character as much in advance of her age in some aspects as it remained childish in others -- this her diary-papers attest. The hermit's life of that uncomplicated household developed in her fearless questioning mind a natural bent towards metaphysical speculation”.
If to talk about a novel of “Wuthering Heights” that draws its plot from the vicissitudes of interpersonal relationships, it is notable how many of the characters seem to enjoy solitude. 
Heathcliff and Hindley both state their preference for isolation early in the novel and Lockwood explains that solitude is one of the reasons he chose to move to the remote Thrushcross Grange. Each of these characters believes that solitude will help them get over romantic disappointments: Heathcliff becomes increasingly withdrawn after Catherine's death; Hindley becomes crueler than ever to others after he loses his wife, Frances; and Lockwood's move to the Grange was precipitated by a briefly mentioned romantic disappointment of his own. However, Brontë ultimately casts doubt on solitude's ability to heal psychic wounds. Heathcliff's yearning for Catherine causes him to behave like a monster to people around him; Hindley dies alone as an impoverished alcoholic; and Lockwood quickly gives up on the Grange's restorative potential and moves to London.
Wuthering Heights is an important contemporary novel for two reasons: Its honest and accurate portrayal of life during an early era provides a glimpse of history, and the literary merit it possesses in and of itself enables the text to rise above entertainment and rank as quality literature. The portrayal of women, society, and class bear witness to a time that's foreign to contemporary readers. But even though society is different today than it was two centuries ago, people remain the same, and contemporary readers can still relate to the feelings and emotions of the central characters — Heathcliff and Catherine — as well as those of the supporting characters. Because Brontë's characters are real, they are human subjects with human emotions; therefore, Wuthering Heights is not just a sentimental romance novel. It is a presentation of life, an essay on love, and a glimpse at relationships. Many critics, praising Brontë's style, imagery, and word choice, contend that Wuthering Heights is actually poetry masquerading as prose.
This lyrical prose has a distinct structure and style. Significantly, Wuthering Heights is about ordered pairs: two households, two generations, and two pairs of children. Some critics dismiss the plot of the second-generation characters as being a simple retelling of the first story; however, in doing so, they are dismissing the entire second half of the book. Each of the two main story lines of the two generations comprises 17 chapters. Clearly, in order to appreciate fully Wuthering Heights, attention must be paid to the second half, particularly noting that the second half is not just a retelling but rather a revising — a form of renewal and rebirth.
Emily has also written the “poems of solitude”. Charlotte Brontë believed that her sister’s poems were esteemed precisely because they were “not common effusions” and unlike “the poetry women generally write,” comments that draw attention to Emily’s queer gaze (“Biographical” 307-08).8 Accordingly, Emily’s poetry offers a space to analyze her thoughts on quietness and solitude. Sadly, they do not comment explicitly on the charge of being reserved, although a poem like “I am the only being whose doom” (1839) might be read, as Janet Gezari has argued, as a transformation from the position of victim to victimizer, especially since it moves from a sorrowful expression of loneliness and isolation to an expression of self-reliance (65).
In 2004, over fifty of Emily’s poems were republished by Hesperus Poetry in a collection entitled Poems of Solitude. The pieces are broadly — and sometimes loosely — connected by expressions of solitude. Read together, the collection explores Emily’s varied interrogations of solitude and isolation, some of which is (undoubtedly) painful. However, as Helen Dunmore reflects in her foreword, too often Emily’s poetry is read as evidence of “emotional deprivation”; but “this is to fail to listen to what the poems are saying” because, “if she was solitary, Emily Brontë also knew how to use words to dissolve that barrier of solitude between her imagination and ours” (xi). Dunmore’s words provide an alternative point of departure for approaching Emily’s views on sociality and solitude that encourages readers to look more empathetically at them and to seek out the more positive expressions of isolation across her oeuvre.
In approaching Emily’s poems, then, there is a temptation to read Emily’s poems biographically, and try to make sense of her views this way. But, given that so much of her poetry derives from the imaginary world of Gondal, this seems problematic. Moreover, the author Muriel Spark, who has also written extensively on Emily, reminds us that:
No poem by Emily Brontë can possibly tell us whether in 1836 she was unhappy; in 1838, bitter; in 1840, transported with mystic joy. We cannot tell the date on which these emotions stirred within her; we only know the month and year on which her poems were completed (for she has recorded the dates); from this we can tell only that on those particular dates … she was absorbed in writing a poem about despair or rapture. (40)
While Spark rightfully speaks of the danger in solely reading Emily’s poems autobiographically, she also alerts us to something else, namely, the powerful emotional responses Emily had to certain subjects on certain dates. With Spark’s comments in mind, the poems considered here offer the opportunity to reflect on Emily’s emotions and feelings about solitude, and to ponder how, if at all, they mediated her lived experience and imagination. [9]
Some expressions of happiness and solitude can be found in Emily’s poem “How still, how happy! those are words.” Dated 7 December 1838 (a year after the previous poem), the eight-stanza piece describes a solitary moment where the speaker is quite literally “still” and “happy” in a moment of solitude (“How still” 1). As Maureen Peeck- O’Toole indicates, the speaker is alone outside in a winter setting and waiting patiently for spring (76). Peeck- O’Toole also suggests that the speaker is “surprised to find herself enjoy[ing] peace and tranquility.” However, in the third stanza, the speaker expresses a powerful love of solitude that does not suggest surprise but enjoyment and pleasure:
Where silence dwells is sweeter far
Than laughing mirth’s most joyous swell,
However pure its raptures are (ll. 10-12)
In this passionate observation, the poet’s love of solitude is positioned in direct opposition to social intercourse (signaled by laughing) with the affirmation of personal happiness “however pure” laughing and conversing might be. Put another way, ‘the individual does not feel lonely’; in fact, they prefer it.















2.5. The various forms of love throughout the novel and its impact on each character of the story.
Chapters 1-7
In these first few chapters, Bronte doesn't use love in a fairytale way where the young couple (Heathcliff and Cathy Earnshaw) falls deeply in love with no problem. Instead, it causes Mr. Earnshaw and the Lintons distress for Cathy and passionate hate toward Heathcliff. When Heathcliff first fell in love with Cathy, and she lead him on, he did not expect to take all the ridiculous punishment from her family. Being left by Cathy in sad confusion, his suppressed, cold heart turns brings out his dark, sulky side appears. Instead of being a "solace" for Heathcliff, the love between him and Cathy only brought him more hate and rejection from everyone else (Bronte 15).
As Bronte clearly sets a permanet tone of depression, darkness, and foreboding, she also portrays that Heathcliff will not just let all his wounds of abuse fade away, but will want revenge. Revenge never succeeds without starting new problems. Bronte will use Cathy as Heathcliff's motivation and Achilles Heel.
Chapters 8-9
Even as the readers and characters begin to realize that Cathy Earnshaw is “ignorant of the duties" she must "undertake in marrying,” she leads the men that have fallen for her like a dog on a leash (Bronte 186). This is a broken form of eros love because one partner in the relationship takes more control than the other. As the relationships continue to be crooked and unbalanced, this foreshadows a twisted path of feuds and destruction ahead. Even though Cathy thinks that Heathcliff is the one that "does not know what being in love is,” she is truly the one that needs to discover true love and commitment (Bronte 183). Bronte portrays that if the people in a relationship do not balance each other, like how "opposites attract," their problems will decay them emotionally and physically.
Also, when Mr. Earnshaw comes home and almost kills his son, this displayst the broken form of storge, or family, love. Just like how Earnshaw relentlessly abused Heathcliff, he continues to carry on the dark mood in the home toward his own "flesh and blood" (Bronte 167). Mr. Earnshaw's abusive behaviors also foreshadows the dark characterisitcs of Wuthering Heights will continue to linger and refuse to let a happy, family love form.  
Chapter 10
When Heathcliff unexpectedly returns to visit Cathy, Cathy not only “glowed with another feeling,” but started a feud with Isabella Linton over Heathcliff (Bronte 216). Once again, Cathy exploits her selfish desire for Heathcliff, even though she is already married. This situation displays that she “[desires] no one to be loved but [herself]" (Bronte 232). As for Heathcliff, the author describes “he shrank forebodingly from the idea of committing Isabella to its keeping” (Bronte 229). Bronte displays that love affairs easily become childish and selfish, dut to the character's attitudes.  
Chapters 11-12
As Cathy increases her insanity, due to her constant battle in the love triangle with Heathcliff and Edgar, she keeps going down the path of self destruction. Even though she truly doesn't love Edgar Linton, at this point she is "so insane" that she continues to "ecourage that worthless suitor" because she is afraid to loose him. Cathy wants both men, one for their romance and looks, and the other for his wealth. Not only is this selfish of Cathy because she is trying to satisfy her own needs, but she encourages the anguish inside Heathcliff which will effect the characters in the future of the novel. These relationships are so unhealthy for Cathy, Heathcliff, and Edgar, who now all of them have accompanied her on her path to destruction. As confusing and exhausting as these conflicts already are, "all bonds of relationship" between these characters are doomed to be broken (Bronte 272).  
Chapters 13-16
As Catherine slowly dies, she claims that Heathcliff "[has] broken [her] heart" and is the reason why she is dying (Bronte 362). Catherine's "infernal selfishness" keeps her from realizing that she is actually killing herself and torturing Heathcliff by acusing him of her illness (Bronte 364). Even though Cathy and Heathcliff think they have a strong eros (romantic) relationship, it is actually their path to self destruction. Cathy's is the first to fall, and Heathcliff will always live in pain. This situation shows that Bronte has a negative view on love and deep relationships of young lovers because there never seems to be a glimpse of hope for them, only doom. Bronte also portrays the sense of ignorance in Cathy because instead of doing the right thing by marrying Heathcliff, even when she knew that was the right thing to do, she chose to secure her doom by separating herself from him and marrying Mr. Linton.
Chapters 17-20
Little Cathy, even though she is brighter and happier than her mother, she still resembles the same qualities when it comes to choosing who she likes and who she doesn't. When Cathy wants to take “refuge from the idea" that Hareton, a poor boy, is her cousin, but completely accepts Linton, her wealthier and more proper cousin, this begins to become a microcosm of of mother's decisions (Bronte 449). Catherine Earnshaw chose Edgar over Heathcliff because of money and reputation. This similarity in both Catherine Earnshaw and her daughter show that the worldly pleasures (money, reputation, honor) blind and restrain people from what they truly desire. However, Bronte has clearly made the point that settling for someone without love, just for his or her wealth and lifestyle, is not the better option because regret will come back to haunt them.
Chapters 21- 24
For the first time in years, "the youth," Cathy Linton and Linton Heathcliff, come back into each other's lives (Bronte 494). Like star- crossed lovers, they send “copious love-letters" that are "foolish," but they keep each other hopeful of their future (Bronte 517). Bronte makes them have a troubled and discouraged relationship to foreshadow that their future may be hopeless, and they are not meant to be. Although they love each other, Cathy loves him out of pity, and Linton loves her to hide from solitude. Also, one aspect that holds Cathy back from completely giving her love to Linton is her father, Edgar Linton. Even though Linton claims to be terribly ill, Mr. Linton slowly becomes weaker overtime as well. Cathy states that she “[cares] for nothing in comparison” to her father, even Linton. Cathy loves her father truly, because he is all she has left of her direct family, while Linton only arouses her sympathy for a lost boy.
Chapters 25-28
Even though the young teenagers believe they "have done nothing to deserve this separation," which is true, they do not understand that their separation is the only option that will stop Heathcliff's plan of revenge on Edgar (Bronte 591). Unfortunately, how could Cathy "[refuse] him" knowing that forcing Heathcliff's plan to fail will put Linton's life in jeopardy (Bronte 617)? Cathy's pity for Linton's miserable life reveals that their relationship is not full of romantic passion, but motherly passion driven by guilt. There may not be a romantic connection between the two youths, but when Linton risk being severely tortured by his father and frees Cathy from Wuthering Heights, he not only shows an act of maturity for the first time, but how deeply he feels for Cathy. Even after all the attempts to end Heathcliff's evil plan, when Edgar dies, Cathy is not "left entirely alone after his death," but with a raging uncle and a forced marriage consisted of pity (Bronte 607). 
Chapters 29-31
After being held captive in Heathcliff's hellish house, Cathy claims that Linton is all she has left "to love in this world" because he has taken everything from her that she knew (Bronte 656). The only reason that Cathy claims both Linton and herself love each other the same is because he is all she has left that is not cruel and angry. Now, both Linton and Cathy love each other out of pity for their misfortunes and torture. When Linton dies, Cathy's brightness begins to fade even quicker because Linton was her last ray of comfort, and "she has no lover or liker among" the estate (Bronte 680). Although, when Hareton tries to show her some gesture of kindness, she only snaps and discourages him. Thinking she is "too fine for Mr. Hareton" reveals her weakness: pride (Bronte 675). It is not her fault that she consistently sees darkness with no hope, and wishes to separate from everyone at Wuthering Heights, but if she continues to let her pride control her actions, she will never find or "deserve" someone's attempt of kind affection (Bronte 680).
Chapters 32-34
"Catherine, by instinct," slowly spreads more light and love through the home as Heathcliff retreats into solitude with his dreadfulness (Bronte 725). Because Catherine had an "instict" to spread love, that is why Nelly was so attachted to her, and she knew that Cathy would spark hope in Wuthering heights. Turns out, Nelly had a plan to get Mr. Lockwood and Cathy together to save everyone from the drearyness of the Heights. This is why Nelly told Mr. Lockwood the story after all, and that is why Mr. Lockwood is so significant to the novel. Bronte does not bring him and Cathy together, but instead brings Cathy and Hareton together to show how Cathy's love has the ability to overcome the darkness of death and enlighten everyone affected by it. This portrays that death can never stop love's pursuit to installing joy in people's hearts who deserve it.












2.6. Binary oppositions and the concept of love in “Wuhering Heights” and “Tess of the d’Urbervilles”.
Emily Brontë and Thomas Hardy are both considered great novelists born in the Victorian era, and although their works which I am going to discuss display different features (Wuthering Heights being written at the beginning of the Victorian period, and Tess of the D’Urbervilles at the end), there is one element that might be said to link the two novels, namely the notion of love. The concept of this feeling undoubtedly plays a significant role in the stories and influences the plot in both of them. Thus, the aim of this article is to provide readers with the brief characterization of the love’s force and how  it plays a major part in the chosen works.
In the case of the book by Emily Brontë, it would probably not come as a surprise if readers, asked about the novel, would simply state that this is a story about love. In his introduction to the study of Wuthering Heights, Stephen Coote says that the novel is mostly preoccupied with “showing the nature of love” (10). It would be, indeed, a very difficult task to disagree with this statement. Wuthering Heights, with the passionate and violent love of Heathcliff and Catherine as its centre, discovers how this immense feeling creates the reality in which the protagonists have to learn to live. Ever since the lovers were rebellious children, their relation has had far-reaching consequences on others, even after Catherine’s death in childbirth. Nevertheless, it would be a negligence to state that the novel is merely a love story, since it also touches the theme of human condition, and symbolism and imagery employed by Brontë contribute to its aesthetic value. Although the book was written already in the Victorian era, its roots date back to the atmosphere of Romanticism, when artists “put feelings first” (Coote 76).&nbsp; What is also significant while defining Wuthering Heights as a novel untypical of the Victorian era are its gothic elements (characteristic of Romantic literature), which greatly contribute to the presentation of love between the main protagonists. At the same time, however, certain Victorian elements should also be distinguished, and the most prominent contrast presented in the novel between nature and culture can be depicted as the opposition between Romanticism and Victorianism, Romanticism being expressed by the very place of Wuthering Heights or the main couple, Heathcliff and Cathy, and Victorianism being represented by the Linton family and Thrushcross Grange. Hence, some critics claim that Wuthering Heights is a book connecting two periods, including both Romantic and Victorian elements. Nevertheless, so great is the love between the main figures, Cathy and Heathcliff, that the novel cannot be said to fully meet the standards of the Victorian literature.
In this respect, Tess of the D’Urbervilles is much closer to the standards of the Victorian novel in its apparent inspiration derived from Victorian reality, for instance from the aftermath of the Industrial Revolution or Darwin’s theory.&nbsp;Also, the most prominent theme does not seem to be that obvious. Among various ideas appear the issues of human fate, natural and social law or religion. Definitely, the novel successfully manages to cover not only the aforementioned topics, but also many other themes which earn the reader’s attention and appreciation.&nbsp; However, a great deal of importance is invested in the notion of love, which is truly significant in the novel. Throughout the plot, Tess remains in specific relationships with two men, Alec and Angel, each of whom is an integral part of her life in a different way. An innocent girl at the beginning of the story, Tess changes into an experienced young woman by the end of it, a woman whose life and death are to be defined through her links with the two men. Although the books differ in many aspects, in both of them three main characters (one woman and two men) are interconnected, and placed under the influence of their inward feelings.
In Wuthering Heights, the love between Heathcliff and Cathy has a passionate dimension on both parts, but one should also remember about Edgar’s affection for Catherine, and her reciprocated fancy for Linton, which probably plays some part in her decision to marry him. Hence, Catherine’s sort of feeling for Edgar and her naivety or self-deception that the marriage to another man does not change anything in her relation with Heathcliff causes the latter pain, and as a consequence, results in his revenge on others. What should be mentioned here as well is the social factor which influences Cathy’s decision to reject Heathcliff, a man of no origin and with no money, and at the same time to choose Linton, a person with a higher social status, descended from a wealthy family.
In Tess of the D’Urbervilles, Hardy emphasized the role of accident and coincidence in human life, however, love undoubtedly affects characters’ actions. Alec’s attraction to Tess induces him to possess her in a physical sense at the beginning of the story, and to seduce her once more in a later part of the novel. Similarly, Tess’s actions are controlled by her feelings. It is only for great love for Angel and a fear of losing him that she does not tell him the whole truth about her past before the wedding, which, in turn, leads to a couple’s parting as soon as Tess confesses what has happened to her sexual purity some time earlier. Furthermore, Tess, having been subjected to traumas for a very long time, and in despair of losing Angel once more when he eventually returns from Brazil to find her, kills Alec in a moment of emotional instability. The murder ultimately leads to the death of the main protagonist.
Thus, it can be concluded that in the two books love is presented as a destructive feeling, producing serious consequences for those who are in love as well as for the others. In Wuthering Heights all the three characters (Cathy, Heathcliff and Edgar) are suffering: Heathcliff and Cathy from the impossibility of fulfilling their love on the earth, Edgar from the awareness, though probably hidden deep inside, that his wife really loves someone else. In Tess of the D’Urbervilles, the situation is similar: feelings inflict pain on Tess. Firstly, this is Alec’s affection which brings with itself irreparable consequences, and secondly, it is Tess herself, who, in the name of the love for Angel, commits a crime and is sentenced to capital punishment.
However, apart from being destructive, love might seem eternal. In Wuthering Heights, the eternity is expressed in the relationship of the younger Cathy and Hareton, as well as in the suggestion that Catherine and Heathcliff are finally happy after death, walking together on the moors. In this respect, Emily Brontë presents us with a more romantic and optimistic vision of the human life than Thomas Hardy does. In his novel, there is indeed an indication of love’s eternity, but the very fact that Liza – Lu probably takes Tess’s place in the relationship with Angel may symbolise as well that no one is really irreplaceable, and that every generation must die to be replaced by a younger one. What is also important here is that in Tess’s death one can see the human powerlessness in struggling with fate and his/her insignificance in the relation with nature.
Tess is not only helpless when it comes to predestination, but she is also defenceless in her relationships with the men in which she is definitely a victim. Taking into the consideration the issue of a presentation of a woman, then, the two novels differ significantly. While Tess is apparently subordinate to men, there is no such an indication when interpreting Catherine’s character. She is presented as a woman with a possibility of choice, and the only thing she can be partially a victim of is social pressure, which might be a factor influencing her decision to marry Linton. Therefore, it may be stated that what is natural in Cathy (the love for Heathcliff) is suppressed by social reality in which her marriage to Heathcliff would be unacceptable, and the opposition between nature (represented by Heathcliff and Wuthering Heights) and culture (expressed in Edgar and Thrushcross Grange) is clearly seen. Another interpretation of Catherine’s personality suggests that nature and culture meet in her, and the struggle to reconcile the two makes the woman miserable.
The contrast between the social and the natural is also noticeable in Tess of the D’Urbervilles. Tess’s natural and sincere love for Angel is rejected when the truth about her past comes out. Clare, a believer in social morality, seems to ignore Tess’s obvious innocence, and utterly fails to act like a good husband. Similarly, the society judges the girl unjustly, seeing only the fact that Tess has an illegitimate baby, as though sexual intercourse and pregnancy were not natural. Thus, “Tess dwells in both worlds, the natural and the social, and must suffer for their incompatibility” (Miller 80). Finally, the discrepancy between the social and natural law can be found in Tess’s execution, when her moral innocence is not recognized by the legal system. Hence, the words at the end of the novel “’Justice’ was done” (508) cannot be interpreted in any other way but as a bitter irony and social criticism on Hardy’s part.
CONCLUSION
While Emily Brontë was received by some as unsociable and she has been denigrated cruelly by biographers such as Elizabeth Gaskell and others who have taken an unfair dislike of her, the two poems considered here show that Emily held a different perspective on solitude and quietness. While these do not alter the suggestion that she was reserved, they at least show that she did not always experience solitude negatively; in fact, she found happiness in moments of solitude at times. Her own experience of quietness and isolation thus runs counter to some of the times in which her unconventional behaviour (ergo introversion) has been portrayed.
Today, character traits associated with introversion are not received with the same distorted judgment as in the mid-nineteenth century. To be shy or reserved is accepted as a composite part of some people’s personalities, which are complex and multifaceted. Moreover, it is recognized that individuals display diverse character traits in myriad ways in different situations. In fact, thanks to social justice campaigns and education on social tolerance, we are more likely to compensate for any awkwardness or anxieties felt by friends, colleagues or family members in social situations, going out of our way to minimize their concern and put them at ease. Privacy and seclusion, too, is seen as a personal choice that is to be respected by others, and to invade someone else’s privacy or intrude where one is unwelcome is regarded itself as the problem.
With this in mind, it is interesting that Emily begins Wuthering Heights (1847) with Mr Lockwood’s intrusion on her protagonist Heathcliff who, as chapter one of the novel indicates, is not only reserved but overtly rude. Unlike Emily, then, who Ellen Nussey reminds us, was “intensely loveable” and full of moral confidence, Heathcliff shows that social intercourse can be challenging, but there can be a reason — however erroneous—for quietness and reserve (Nussey 75).
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Figure 1. Feature representation of the word meaning “cat” (Evans, Green, 2006; Evans, 2012)

For example, the meaning of the word “cat” is intended by denotation and refers to “any; cat”,
or “the class of cats” outside the particular context. This guiding principle can be illustrated





